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ENCOUNTERING DIFFERENCES: ENGAGING YOUTH IN DIALOGUE 

AN INDIAN EXPERIENCE

The mystery of life reveals that we cannot be sure of many of its unfoldings. The universe with its basic elements like earth, water, fire, wind, and ether, provide us with unfathomable riches but these elements are not favourable all the time. At times, it is difficult to digest their multiple negative effects. The Tsunami is one such event, a ‘mysterious play of water!’
Relationship is the key to change and growth 
But mysteries can be solved through meaningful interaction and interrelationships. The Catholic Church contemplates such a meaningful interaction with one another in an increased relationship, as it documents in Nostra Aetate: “In our time, when day by day mankind is being drawn closer together, and the ties between different peoples are becoming stronger, the Church examines more closely her relationship to non-Christian religions. In her task of promoting unity and love among men, indeed among nations, she considers above all in this declaration what men have in common and what draws them to fellowship.” (No. 1) Especially in times of trouble like natural calamity, conflicts and violence, we seek someone to console us, protect us. The migrants, the refugees, and the homeless look for solace and comfort in people and their warmth. We do feel that we are responsible to our neighbour, especially the afflicted. Our religious texts motivate us to do that. The Jain text is an instance: 

“Have benevolence towards all living beings, joy at the sight of the virtuous, compassion and sympathy for the afflicted, and tolerance towards the indolent and ill-behaved.” (Tattvarthasutra 7.11) 

In ordinary circumstances, we meet, converse, celebrate, and dine together. We grow mature in community. Life is a celebration, a celebration of relationship, a relationship with our family, friends, and surroundings. And we are encouraged to do that: 

“Meet together, speak together, let your minds be of one accord… May your counsel be common, your assembly common, common the mind, and the thoughts of these united…. Let your aims be common, and your hearts of one accord, and all of you be of one mind, so you may live well together.” (Rig Veda 10.191.2-4) 

Relationship is a key to change and growth. But we relate to one another in diverse ways. It varies from ‘don’t care’ attitude to ‘intimacy.’ As relationships grow and deepen, there is understanding and acceptance, despite differences and quarrels. One speaks of union and communion of persons (between God and humans, among humans, and with the environment). 

The following diagram could illustrate the general pattern of any relationship:

· Step 1

A state of Non-knowing and Indifference


· Step 2

A state of Interest and Recognition


· Step 3 
A state of Inter-being and Inter-acting


· Step 4 
A state leading to Understanding and 

Osmosis


And our scriptures urge us to build a relationship that generates good-will and understanding as we see in the last category: 

“…even as thou, Father, art in me, and I in thee that they also may be in us…” (The Bible, John 17.20-21) 

Dialogue in life-situation

Dialogue is one way of building mature relationships. It is far from a monologue, a conversation unto oneself! Dialogue, apart from ordinary conversation, has a purpose in building relationships, in sorting out differences, in resolving conflicts, and so on. In dialogue there is the ‘art of conversation,’ leading to a (hopefully) meaningful conclusion, fruitful to both sides. Dialogue is more than a managerial skill in establishing the confidence and good-will, mutual trust and collaboration between the parties. 

But we cannot expect this to happen in all cases. Long-standing distrust or enmity takes time for healing. In a religious dialogue, it is the basic humanum (characterized by the Golden Rule, ‘as it is for me, so it is for you’) that brings people to a common platform. Differences cannot be overlooked. Issues may arise on account of their being religiously different, but they could then be critically analysed and understood with sympathy and understanding. In all these, a general awareness of the common goals and values could be the guiding principles than purely religious laws and course of action based on such laws. 

Dialogue, technically understood as Inter-religious dialogue, takes place at various levels. For instance, there is mutual exchange of goods and greetings between religious groups on festive occasions like Christmas and Ramadan. Our work place affects our relationships with our neighbours. In India, people have the need to be inter-dependent. For instance, Muslim children go to Hindu teachers for tutoring, Christians seek the help of a Muslim Unani (indigenous medicine) doctor, boys and girls from different religious communities fall in love, get married amidst difficulties. Crisis moments like sickness, loss of property or life, change in job or place are the times when people usually cross the boundaries of caste, creed, or other differences. Such a dialogue has become the way of life in multi-religious/cultural situations in India.

Youth, vibrant and achieving 
Cooperation does not necessarily warrant that people have to belong to the same faith. In a colony with many apartments or a street or a village, for example, people, especially the youth, put their heads together to set up tutoring centres, reading rooms, relaxing meadows, amusement parks. Or, they stage cultural programmes in their neighbourhood or arrange common celebrations, say, on a festive occasions like Christmas or Deepavali, Independence Day or Women’s Day. 

In many of the Indian villages and towns, youth activities are vibrant through associations (like in Catholic parishes). Their age, dynamism, sense of humour, cultural and other organization and management skills are handy to build a community sensitive to one another, caring, helping… or building a non-violent, justice-seeking and peace-loving society in their neighbourhood. The youth could be a strong catalyst in uniting the various forces at work in a neighbourhood, and they have ample reasons to do that. This is indeed the dialogue of action.
Prophetic religious youth in public engagement
Today a large number of groups and organizations in India have come forward to offer their services in humanitarian and developmental work, mostly on religious ground. John Taylor, a Buddhist scholar and Environmentalist, believes that when people from different faith traditions work together, their differences often appear in a new light, so that the differences become less important than the common ground or common visions. Shared practical work can break down not only religious prejudices and barriers but ethnic and social barriers too.
 And the youth are generally ready to go when provided with some motivation. 

Though dialogue of youth action does not necessitate them to be religious (in the strict sense of being a member of a religious community or even religiously devout), yet being committed to a religion could be all the more a reason for doing good. Religions could be a great ‘source of inspiration’. His Holiness Dalai Lama, who is convinced that every religion can contribute to the welfare of humankind, says: 

“…all the great teachers of the past gave their religious teachings for the benefit of humanity. They did not desire to gain anything for themselves or to create more trouble or unrest in the world. Through their own examples they advocated contentment, tolerance, and unselfish service to others.”
 

And Dr. Michael Amaladoss, an acknowledged Asian theologian, stresses the ‘prophetic role’ of all religions in dialogue: 

“We have not only a mission to witness to our faith, but also a responsibility as members of a human community.”
 

And the religious youth are the prime group for education and training in assuming a communitarian responsibility. Indian society has any number of reasons for engaging the youth constructively because the society is characterised by inequality, poverty, religious/cultural (ethnic, lingual…) fundamentalism and communalism. Fundamentalism is often a defect in attitude that sabotages seriousness in mutual learning and relationship. To the extent one affirms one’s faith or ideology to be the only truth, there is not much of an opening for healthy encounters. “Communalism,” says Dr. Michael Amaladoss,
 “reduces religion to its lowest level, by making it a political tool… It uses all the emotional power of faith, which has an absolute character, to support its crusade for political control. The other believers are not merely second class citizens: they are enemies.” Environment is another area of concern for people who are affected by it directly, like dam construction, eviction of people and so on. 

There is also a special context of dialogue in India. People notice strong group identities (based on caste, creed, etc.) being constructed, resulting in communal polarization and communal violence. Referring to polarization and violence, already on September 11, 1893, during his address at the Parliament of Religions, Chicago, Swami Vivekananda, the Hindu monk, painfully remarked: 

“Sectarianism, bigotry, and its horrible descendant, fanaticism, have long possessed this beautiful earth. They have filled the earth with violence, drenched it often with human blood, destroyed civilization, and sent whole nations to despair. Had it not been for these horrible demons, human society would be far more advanced than it is now.”
  

Sadly, the youth of India is the most vulnerable group, easily targeted for provocation and violence. Such communal events are overwhelming in the last one decade. And there are visible signs of communal tensions crept in educational institutions. Our classrooms are generally filled with multi-religious audience. Differences are not in themselves bad or to be feared. But discriminating attitudes and tendencies are the real cause of concern because of their bad effects. 

Analysis of the recent events of communal violence in India reveals that religions are not the direct cause for conflicts. Economic and political factors play a big role in the power relations between different religious groups and political parties. And to this effect, religious sentiments of the masses are exploited, and the youth are the frontline fighters in all these events, even without being aware of their intentions. Now the question is, “Can our youth be motivated and educated in ‘peace awareness’ and be trained in the prophetic path of dialogue?  

Educating and training the youth in dialogue 

Before we proceed to say a bold ‘yes’ to the above question, we should first acknowledge the fact that the youth in India, who are generally engaged in violence are not in our (school/college) control. They are mostly illiterate, unemployed, disoriented, and unorganized. Anyone could use them to one’s advantage. They are so employed. Here is the big challenge to all the NGOs, non-profit organizations, and non-formal educators, who are directly involved with different groups, particularly the unorganized youth, in villages, towns, and cities. 

Now turning to our educational institutions, we do not generally witness to events of (religious) conflicts or violence in our school/college premises. But any event, when religiously coloured, can cause concern to everybody. For instance, educational institutions run by a particular religious community can cause sparks through their policies and programmes on admissions and appointments, religious instruction, staff-students participation in religious activity like public prayer or any ritual in the campus, cultural and other activities, students’ associations and their choice of leaders, recognition of a particular staff or student in public, and the like. They could cause embarrassment even to those who mean well. 

Moreover, students experience a wide variety of outside influences, religious or otherwise. They often fall a prey to outside authorities and their advice, who intend to monitor the inside stories and events or at the least cause ripples. In such contexts of growing sensitivities, Christian/Muslim educational institutions, even though may claim minority rights, have to be accommodative to their religious other. 

It is true that educational institutions are not training centres on conflict management or conflict resolution. But in an interreligious/multicultural context, our staff and students are to nurture (intra/inter)religious tolerance, understanding, and fellowship. The management has the foremost duty to create such a milieu in the campus, and provide space, time, and opportunities to grow in spiritual maturity, in order to promote a New Order.

Here, I would like to highlight a few activities of interreligious interest, which hopefully allows the youth to realize some of the above values and objectives. They are 1. Mutual learning, 2. Exposure or Immersion, and 3. Praying and reflecting together.

Mutual learning 
Learning about the other and from one another makes a person enlightened. When we talk about (intra/inter)religious learning, we need to take into account the religious history of the students. This history may be biased and, sometimes, untrue. It may also be purely sectarian (of a definite religious group), which may not allow space to others. Sometimes the students develop self-righteous attitudes and may even form negative images about the other. Negative images are the prime cause for fear, prejudice, and suspicion. In India, for example, people have these images about their religious neighbour: most Christians are alcoholic, they are meat-eaters, westernized; and Muslims are hard-hearted, terrorists and are to be feared, and the Hindus are superstitious and anything can go! Particularly in the wake of Hindu religious resurgence, each Hindu is feared to be a fundamentalist (belonging to groups like the RSS, VHP, Bajrang Dal, etc.). And the media too plays an evident role in projecting irrational images and ideas about people. Hence, it is important to remove from the youth negative and stereotyped images about our religious neighbour, even though our limited experiences may prove ourselves right, sometimes. 

Critical Learning is one way of knowing the truth (about people and their attitude, values, beliefs, and behaviour), that reduces stereotyping. How do we do that? As a matter of practice, we could start with a person from a different religious community, whom we come across often. Let us ask ourselves: what is my stereotype about him/her? Critically examine this stereotype. Is it justified from personal experience? If so, how often do you act on this stereotype when dealing with this other person? Has the result been more harmonious behaviour, or its opposite? Is there a place for better communication? 

Next, we could check these facts before falling prey to rumour, misinformation, and false propaganda. Not seeking new information may be another cause for persisting in prejudice. We give a loose hearing and believe them to be true or hoard in our minds only those things that hurt us long time ago! It is necessary to consciously remove from our daily agenda all that lead us to suspicion and fear, ill will and hatred. We could ask the following questions: How well-informed am I about this person or community s/he belongs to? If someone remarks in your presence – “Sikhs are a violent community,” “All riots begin with Muslims,” “Hindus are rigid and superstitious,” “Christians are easy-going drunkards,” (and so on) – are you able to set the record right? Would you easily agree to these statements? Would you be able to discuss the issue with the person concerned? Are there more accurate information? … And finally, we could initiate the youth dialogue, which might lead them to a better understanding and appreciation of one another. Such a dialogue may also take place while working together on common projects.
Several times I have asked the students the following questions, the answers to which have helped them reflect about themselves and others: 1. Do I have a friend from another religious faith? How often have I gone to his/her house? Have I, similarly, invited him/her to my house? What did I observe in the other house? 2. Will I object if my teenage son/daughter has close friends of the opposite sex from among other religious communities? (It is not a problem in America.) 3. Have I ever visited the holy places of my religious neighbour, say, a temple, a church, a mosque, a gurudvara…? 4. Have I ever shared with others a passage from the sacred book of my faith? 5. Have I ever shared with others what I consider the best in my religion? 6. Have I ever shared my religious experiences with others or learn from them?

The Nairobi Declaration in 1984 states the following: 

“It is essential Peace Education to know and to learn about different religions, ideologies, and cultures with whom we share our communities, our nations, and our world. It also declares that knowledge is the opposite of conflict and violence, and hence would advocate serious educational efforts even at the early stage of a person’s growth. Only in this way that fear could be given way to trust.”
 

This is the reason why encouraging and building student-relationship/friendship across different religious communities become all the more important. Generally, friendship is an incentive to know and to learn about others. Most Indian students generally do not know much about their own faith in many details (their tenets, religious values, biography of their gurus, their religious experiences and spiritual exercises, the communities’ Personal Laws, religious organizations and their regulations, and so on). What they generally know is about certain feasts mentioned in their college/school calendar (and hence holidays!) and their worship places like temples, churches, mosques, and gurudvaras but had not ever stepped in. 

In my little experience, I noticed that youngsters are baffled to share matters relating to their religion. They feel shy. They are not used to, and certainly not at their age! But once initiative is taken, conversation becomes interesting and more involving. I have done the following group exercise several times: Students are divided in smaller groups. They introduce their religion, their basic religious signs and symbols, holy pictures and prayers, familiar scriptural quotes, etc. In such sharing, students eventually discover the oneness in thought pattern, which may serve as motivation for youth solidarity and youth engagement. 

Students enjoy listening to the life stories of great gurus, sages and saints
 or highlighting some extraordinary events in their lives. They are generally enthusiastic about festivals.
 They could as well share about their significance. They could be invited to gather in a particular family/religious site to celebrate in common their respective feasts and enjoy the festive hospitality.

And finally, one need not be afraid of critical questioning. Theirs is the age of asking questions. Students want accurate knowledge and with reason. Hendrik Vroom
 believes that a discussion that does not examine the belief of others is not a dialogue but a monologue by someone who is not listening. A dialogue should constitute a willingness to learn from one another. So, there could be sessions to clarify the doubts students have about their religious neighbour. In India, for example, people have strong opinion on certain religious practices considered devotional (some call them superstitious), and on issues such as conversion, purda (face-covering), jihad, cow-slaughter/protection, etc. There are deeper issues like religious fanaticism and fundamentalism, religious exclusivism, and the like, or systems like the Caste, which is intimately linked to religion. All these could be critical issues for a collective search for answers. 

Exposure and Immersion

Students want to go out somewhere as a group. Class picnics generate lots of interest and discussion for days. Educational institutions could take this opportunity to expose the students to newer experiences, say, religious sites and centres. Knowledgeable persons could accompany the students, who could explain the significance of the site, gurus venerated therein, with a brief introduction to their respective religious tradition. I had a tremendous experience of a Christian student, who after visiting a mosque and a temple exclaimed, “what an affecting experience! It charged me to take my own faith seriously!” Another said, “I now know what devotion means to me.” And a third had curious questions to ask: “Does God look so frightening and dangerous!” after seeing the Hindu image of Kali, the mother goddess. The experience was similar when the students were exposed to Yoga and meditation. Students learn to manage stress and strain (in academics, relationships, etc.) through some of the physical exercises and postures. Students have not had a chance of experiencing what they might pick out of these practices; but they look for another opportunity. Exposure is the great educator. It might change one’s perceptions about life and people, as in the case of above students. 

Students generally want to take part in contests and competitions. They express in art (symbolic) forms, say through a picture, or a song or a dance or an object, their idea on religious themes. I have seen students portraying their religion as a huge banyan tree with its strong roots and spreading branches, allowing a host of birds and beasts reside in its large shadow; or as a strong ship that sails on the waves of life. Others come up with different things. Another group activity that involves heart and soul many of the students is the Quiz on Religions. They have to put their minds together to win the race. It is a good opportunity for team work and group learning.

Praying and reflecting together 

And finally, the deepest experience one could have is what one could have in the presence of God in prayer. We wish to get all that we want through the intercession of prayer. The Hindu Rig Vedic statement confirms this: “Lord of creation! No one other than thee pervades all these that have come into being. May that be ours for which our prayers rise, may we be masters of many treasures!” (Rig Veda 10.121.10) Most of us believe in the efficacy of prayer. We need to be filled with faith and filial trust: “Trust in the Lord with all your heart, and do not rely on your own insight. In all your ways acknowledge him and he will make straight your paths.” (Bible, Proverbs 3.5-6) Islam beautifully summarizes the thoughts on prayer: “Put your trust on the Exalted in Might, the Merciful, Who sees you standing forth in prayer, and your movements among those who prostrate themselves. For it is He who hears and sees all things.” (Qur’an 26.218-20) 

Most of the educational institutions have certain prescribed time for prayer, especially in the beginning of the school/college hours. And most institutions make use of the sacred texts taken from various religions for prayer. Separate rooms or halls are provided in some institutions for prayer and meditation. Rarely do we see religious symbols or holy pictures of different religions in such prayer houses. Many are yet to be open to the idea. It is hard to think that a Christian institution has a picture of goddess Saraswati or Guru Nanak or Buddha in any of its precincts. It is so with others, as well!

The time of exclusivist thinking (wherein persons and institutions remain fundamental in their idea and approaches about religions, prayer, etc.) is fast disappearing. Now there is a more inclusivist trend nurtured in much institutional thinking and behaviour. That is, the respective religious community keeps its place first, then includes all others in their scheme of thinking and practice. For instance, there would be the Holy Mass being celebrated in a Christian institution. The staff and students may have to participate in it, which may be deemed compulsory in most schools. The management believes that their God takes care of all in their campus! But in reality, persons belonging to other religions need not feel so. But because of the affinity they take part in religious events. It is also undeniable that these events provide opportunities for students to learn the prayers of other religions. But there are also complaints against certain institutions about their exclusivist and, sometimes, compelling ways.

It is becoming common in many institutions today to conduct interreligious prayer meetings on special occasions like the common feasts and celebrations. Other painful events too evoke a gathering, such as an earthquake, or as I mentioned in the beginning, Tsunami. What is more important is to nurture a culture of religious harmony in the young minds through such events as these. They grow in an atmosphere of religious respect, tolerance, and accommodation; they grow in harmony with others just like the musical notes that give a beautiful melody; they learn to be quiet for some time, interiorize their thoughts and activities, energize them with the spirit of God. Such holy integration is possible only when the students have a time for interiority and silence. And the educational institutions have the responsibility to provide such an atmosphere.

A retreat for all?

I would like to suggest the following as part of the students’ prayer program. Most Christian institutions think of annual retreats for the students in purely ‘Christian’ terms. The word retreat is often associated with Catholic staff and students only! Hardly anybody thinks of common retreats to all. And many a time, this has become an annual feature, an obligation to show that the institution is interested in the spiritual growth of their students, particularly the Catholic students. 

Can we think of a model or evolve a program of meditation, prayer as reflection for the whole class together, which is interreligious in character? When students could be together for games, study, walks and relaxation, eating, etc. why not have them stay together for prayer and reflection? We need only to prepare scripts on themes common to all: the area of darkness/light in personal and community growth, personal and community goals and objectives and the means of achieving them, what goes wrong or right with us in living a virtuous life, seeking the several models for living, motivating and inspiring quotes from sacred and other texts or gurus, rectifying oneself and transforming the neighbourhood and society, and so on, along with several group exercises and tests on general mental and physical health, meditation, silence and relaxation, etc. There may be times when students are religiously motivated and inspired to reflect on the above themes. Well and good! One has a time to chew one’s own religious fervour! That is the distinguishing character of each one, who comes up with resolutions and religious commitment. The common sharing does enhance the students’ spiritual maturity. Such a program does not necessitate a division among students in terms of Christians and non-Christians. For those who are interested, I have appended a working model.
 

To conclude, educational institutions have a great role to play in shaping the attitude and mind-set of students, who spend almost two third of their formative time in life. Students generally seek role models to emulate. Persons who are sociable and helpful are inspiring and guiding. Amidst so much of distancing and dissent in relationships owing to several reasons, the students have to discern genuine friendship, lasting relationship. It is not a wonder that when people speak about their early school days, about their teachers and friends, they are proud of maintaining a relationship for 20 years, 30 years, etc.

Interreligious good relations get a significant focus and interest in India because of the recent trends in religious fundamentalism and conflicts. Such relations affirm the universal solidarity of all living organisms amidst problems of diversity. Recognition, affirmation, trust, and cooperation are the values enshrined in all interreligious relationships. Living together, working together, playing and enjoying one another’s company, and such other activities are much supported at depth level by a spirituality of dialogue. The best that one can give to students is that education and training, which makes their lives textbooks for harmonious living.

DR. VINCENT SEKHAR, S.J.

Fellow at Woodstock
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APPENDIX

A COMMON RETREAT 

(a) The Setting
The setting is this: Every religion projects a society that is morally good, environmentally sound, and growth-wise, mature, respecting basic values of life. No religion advocates consciously violence or corruption, but urges every individual to live a harmonious life with ethical and moral consciousness. Thus Christianity and Islam project a society that is fully governed by God with values of justice, peace and fellowship. Similarly, Hinduism advocates Rama Rajya (Kingdom of Lord Rama). Jainism and Buddhism would like to bring about a non-violent society with compassion (karuna) and wisdom (prajna). All religions want to promote and nurture a value oriented society, and all of them assure enhancement of life and environment. 


All religions speak about Moksa or Mukti, Nirvana or Liberation, Heaven or God’s Abode as the final end of life’s ambitions. And they all propose the path to attain this final destiny. In this process the religions clarify what reality is and how it is (rightly or wrongly) perceived, the result of such perceptions, etc. They discuss, in this process, sin and karma, the need for overcoming it, and the way to do it. 

(b) The Process
Interfaith retreat (or retreat for all) hopes to initiate a process of realisation of an ideal society and its final end through group exercises and silent meditation. It first focuses on the present situation and condition (the reality), traces their causes, and finally seeks the means of changing or transforming them in order to live a holistic life. 

(c) The Method
Individuals and groups are engaged in exercises and reflection process that help in their search for greener pasture, alternate living, transformed status, and renewed engagement.

(i) The Present Sinful Situation
Students are initiated to contemplate on the present situation of economic exploitation, social discrimination, environmental degradation, violence and war, corruption of values, selfishness and consumerism, hopelessness, indifference, diffidence… Now, where is God in all these or who is to be blamed or what is our part in creating such a situation? Such reflections as these might evoke in the students a basic dissatisfaction with the way they are and the society they live in, the first step to an alternate living.

(ii) Grace-filled alternatives to this Situation
The students are then guided to reflect on the Ideal Person/Society they have in mind. This New Person/Society is constituted by the values promoted by all. Individuals and groups could share what these values are and how and why they are able or unable to live these values. We could bring in the role models (either religious models such as the Founders of religions, Reformers, Sages and Saints or/and socio-political figures, freedom fighters, social workers, etc.), whose inspiring lives help students in unfolding their life and in transforming the society and the environment. 

(iii) Means of achieving these ends
Ethics and morality are the basis for a fruitful living. They are the Way. They are the common platform in which people, transcending their religion, language, caste, etc., engage meaningfully and creatively. They govern their thinking and behaviour. Ethics and morality are the path suggested by all religions to achieve the end. But what gives the students motivation to lead an ethical life? Perhaps, their own parents or teachers or the lives of holy women and men of all religions! Perhaps, certain basic truths about life itself (the experiential truths)! 

Walking in the footsteps of right conduct (or the ethical path) is not that easy. Situations and persons influence us either this way or that. Our moral consciousness too is not stable; it wavers with time and situation. Can there be a simple ‘do or don’t’ in a complex situation? We need to seek clarity. The students could ask what God wants them to be. Does God want them change their lives or take initiative to live a moral life or show the path to others, etc.?
(d) The Fruits
To be immersed in such a process, one need not be a Christian or a Hindu or a Muslim. The very idea of different religious communities coming together for a Common Retreat is that we are ‘human’ basically. And, as human persons, we could search together our common destiny. The fruit of the Retreat is that.

There is yet another fruit to this retreat. It seeks to provide the participants a firm footing in their religious traditions and to reflect from their religious perspectives upon the value of Love that does Service. It is expected that such encounters with their neighbours (collective reflection and sharing) strengthen their bond, eliminate their prejudices, dilute hatred owing to the differences in thoughts and expressions. Such reflection as prayer exercises hope to impart an education in the religious and social reality of their neighbourhood and in the spirituality of harmony and Dialogue. 

(e) The Requirement
This sort of Common Retreats need special type of Retreat Directors, who are conversant with socio-religious reality and psychology of the neighbourhood, and in the spirituality of harmony and dialogue. They need special skills to guide the group, who are varied in their perception owing to their religious and other differences. 
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